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The Higher Education Transformation Network (HETN) hereby supports the calls for free higher education. We however condemn the
violence and destruction of state infrastructure of universities and hereby call on all role players in the higher education sector to
discuss issues in good faith with a view to finding lasting solutions. We believe that with a decrease in violence and earnest
negotiations that all stakeholders will find common ground sooner than later in the interest of the country as a whole.
Whilst the Network supports the student protest against unilateral increases in fees, we are further convinced of the existence of
criminal elements who may have hijacked the genuine student protest to further their own criminal agenda. We therefore call upon
the law enforcement agencies to investigate the possibility of criminal involvement in student protest. In the same breath, we
condemn the high –handed nature of police action and the unnecessary brutalization and criminalization of students in the process.
The Network rejects the self-proclaimed mandate of higher education Vice-Chancellors in arrogating themselves a godly role of
arbitrarily determining which family / community escapes or stays within the cycle of poverty through the irresponsible levying of
university fees. We believe that the current cohort of higher education managers have failed to give leadership and take
responsibility for their role in the violence plaguing the higher education sector and accordingly call on progressive higher
education managers to break away from the myopia and groupthink that characterizes the current leadership of Universities South
Africa (USA) and their role as a trade union that advocates for the interests of Vice-Chancellors, as opposed to wat is in the best
interests of poor communities and the country.

The Higher Education
Transformation Network
wishes you and your family
a restful Festive Season and
a Happy New Year!

The Network further notes the recent 8% fee increments recently announced by the University of Witwatersrand and University of
Stellenbosch in December 2016. Whilst we support the September 2016 Ministerial announcement by the Minister of Higher
Education and Training, Dr Blade Ndzimande with regards to no-fee increments for South African children of the working class
whose parents earn less than R600 000.00 per annum (the so-called missing middle), we are concerned at fee increments by the
institutions without any emphasis on planned access measures to favour more academically deserving poor black disadvantaged
youths from rural disadvantaged backgrounds who fall within, below and above the “Missing Middle” as well as failure by the
universities to implement internal cost-saving measures to curb more fee increments in 2018 (such as curbing Vice-Chancellor and
Executive perks). It is our view that both institutions have failed to declare how many academically-deserving disadvantaged
students will also benefit from free access to online and / or Telematic technologies that both institutions have available.

Foreword

Graduate Network

Page 2

Dr Ingrid Tufvesson,
Chairperson of the Board

It gives us great pride, on behalf of the Board of Directors of the Higher Education Transformation Network (HETN), to present the fifth volume
of Graduate Network, our annual publication. Since the establishment of the Network on the 12th February 2011, 2016 has been a very hectic
year for the organization indeed as the organization has arduously struggled for relevance and survival amidst internal legal battles fought in
the courts as we continue to strive for unity and to assert the supremacy of our Constitution.
Whilst the Network has had protracted battles on the policy front amidst the national student protests by the national student movement
including the #Fees Must Fall, the Network had to chart its way in terms of strategic intellectual leadership to fulfill its Constitutional mandate
amongst the various voices and constituencies with an interest in higher education that it serves.
In early February 2016, the Network made oral submissions to Parliament in support of the statutory amendments to the Higher Education Act
101 of 1997 proposed by the Minister of Higher Education, Dr Blade Ndzimande which we believe are necessary to ensure that the sector
transforms in line with the requirements of the National Development Plan Vision 2030.
In this regard, we continued to foster more closer cooperation with the National Education Health & Allied Workers Union (NEHAWU), the
South African Students Congress (SASCO) and state entities such as the Commission for Gender Equity (CGE). We will continue our strong
advocacy, research and litigation role to defend the educational and socio-economic rights of the poor as enshrined in the Constitution of the
Republic.
The Higher Education Transformation Network (HETN) hereby welcomes the September 2016 announcement made by the Minister of Higher
Education and Training, Dr Blade Ndzimande with regards to no-fee increments for South African children of the working class whose parents
earn less than R600 000.00 per annum (the so-called missing middle). We commend government and the Minister of Higher Education for the
immense role it has played in ensuring increased access to students from poor communities in the form of the establishment of x2 new higher
education institutions in Mpumalanga and Northern Cape; an increase in higher education student enrolments of over 70% and a fully
subsidized TVET College sector however free access to higher education remains a Constitutional obligation.
We support the call for the no-fee increments for South African children of the working class whose parents earn less than R600 000.00 per
annum (the so-called missing middle). Whilst we support the above-mentioned policy position by the Minister of Higher Education and
Training, we wish to emphasize that we believe that this should be a transitional measure applicable within the next 2 years as free quality
higher education should be rolled out to all South African students irrespective of race class as dictated by the Constitution of the Republic of
South Africa.
Whilst the National Student Financial Aid Scheme was originally reserved for the poor, it is critical that the poor be ring-fenced from any further
fee increments and accordingly the 2016 fee increments must only affect the ranks of the affluent.
We reiterate that billions of reserves held by historically advantaged universities are ill-gotten gains from the apartheid state and need to be
declared back to the national fiscus and be utilised to co-fund the annual allocations of the state and entry of poor students into the sector
through amongst others the recapitalisation of the National Student Financial Aid Scheme (NSFAS).
We further call for the business sector to increase its investments in higher education to match the investments by government through a 1%
increase in the Skills Development Levy (SDL).
In an effort to facilitate and enforce unity within the organization to stop the fragmentation of the organisation, the Network’s Board was
involved in litigation at the North Gauteng High Court in terms of Case No 19300/2016 and has won two key judgements in terms of the court
order handed down by Justice Moseame (AJ) on the 1st April 2016 http://www.hetn.org.za/documents/Rule_Nisi_Order.pdf as well as the court
judgement delivered by Justice Swartz (AJ) on the 28th October 2016 http://www.hetn.org.za/documents/HETN_Final_Rule_Nisi.pdf. We have
further served court papers against the University of Venda (UNIVEN) at the Thohoyandou High Court to interdict the UNIVEN from its
fraudulent public misrepresentations and abuse of our trademark.
We are mandated by our Constitution to uphold the continued unity and development of the Network and will not tolerate any undermining of
the character and integrity of the Network by any member, roleplayer, the sowing of cabaals and lack of accountability within the ranks of our
membership and leadership.
This is the edition of our publication under the current Board leadership as the Network will be electing a new Board at its planned Annual
General Meeting (AGM) to be held on the 25th March 2017 in line with our Constitution. We appeal to all South African graduates to join the
network and help transform higher education for the benefit of all and eradicate poverty.
Aluta Continua.

Graduate Network

Page 3

Editorial
This is the fifth edition of Graduate Network, the annual publication of the Higher Education Transformation Network (HETN).
Since publication of the first edition in Dec 2011, we have since received immense positive feedback, fought countless legal battles and exposed many wrongs in
higher education. Since its inception in February 2011, the HETN has made strides in highlighting critical issues which lie central to the transformation of higher
education.
One of the above-mentioned is the lack of access to higher education that poor communities continue to suffer under almost 17 years since the dawn of the new
South African dispensation. It is only through education that the son or daughter of a poor man can compete on an equal footing with the descendant of the
privileged and wealthy. It is also through education that the employability of impoverished communities can be sustained.
Since its establishment on the 12 th February 2011, the Network has focused on setting up institutional arrangements whilst implementing its mandate as a non-profit
alumni association charged with the responsibility of lobbying, providing policy advocacy and promoting quality research output to improve access to quality of
higher education, ensuring an education system that is more accessible by poor communities, supporting an education system whose value system identifies with
the aspirations of the people to embrace the rich diversity of South African society for the elimination of socio-economic disparities through education as per the
aspirations of the National Development Plan (NDP).
For the period under review, the Network has played a key role as policy advocate in:•
Submission to Parliamentary Portfolio Committee on Higher Education Amendment Bill 36 of 2015 & Amendments to the Higher Education Act of 1997
•
Gender Transformation in Higher Education study in partnership with Commission for Gender Equity (CGE)
•
Legal Action Against the University of Venda (UNIVEN) – Thohoyandou High Court
•
Legal Action against Fraudulent Public Misrepresentations – North Gauteng High Court
•
Volume 5 of GRADUATE NETWORK, our annual publication
For the period under review, the Network has completed its joint study with the Commission for Gender Equity (CGE), participated in the 2nd and 3rd Annual Gender
Transformation Hearings in the Higher Education Sector and also submitted its formal inputs to the Parliamentary Portfolio Committee on the Higher Education
Amendment Bill 36 of 2015 & Amendments to the Higher Education Act of 1997 .
2016 has been a very challenging year in terms of the growth and development of the Network due to unfortunate legal battles that plagued the organization, thus
crippling membership growth, ongoing research output as well as other organizational activities developmental activities. In an effort to facilitate unity within the
organization, the Network’s Board was involved in litigation at the North Gauteng High Court in terms of Case No 19300/2016 and has won two key judgements in
terms of the court order handed down by Justice Moseame (AJ) on the 1st April 2016 http://www.hetn.org.za/documents/Rule_Nisi_Order.pdf as well as the court
judgement delivered by Justice Swartz (AJ) on the 28th October 2016 http://www.hetn.org.za/documents/HETN_Final_Rule_Nisi.pdf. We have further served court
papers against the University of Venda (UNIVEN) at the Thohoyandou High Court to interdict the UNIVEN from its fraudulent public misrepresentations and abuse of
our trademark.
This is the last edition of the GRADUATE NETWORK published under the current Board as the Network will soon be electing a new Board at its planned Annual General
Meeting (AGM) to be held on the 25th March 2017 in line with our Constitution. We wish to thank all colleagues for their continued support and appeal to all South
African graduates to join the Network and help transform higher education for the benefit of all and eradicate poverty. To the best of my knowledge,
Mandate of Financing Higher Education
We commend government and the Minister of Higher Education, Dr Blade Ndzimande for the immense role played by the state in ensuring increased access to
students from poor communities. International practices indicate that it is not the sole responsibility of government alone to fund higher education. It is also the
responsibility of the business sector to assist the state in funding higher education as it is business that also benefits from the immense investments made.
In the past years, the state has invested over R9bn in recapitalizing the NSFAS as well as funding new university infrastructure in poorer universities to facilitate
increased access. These investments have not been fairly matched by the business sector. In lieu of the need for increased funding for the NSFAS, the Network
hereby calls on government and all roleplayers at NEDLAC for the immediate increase in the skills development levy by 1% which needs to be ring-fenced exclusively
to recapitalize the NSFAS.
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Graphics: Courtesy of Independent Group, Beeld, City Press
Media Articles: Courtesy of Ekaam Books, Sunday Independent, Independent Newspapers
Typesetting & Layout: Reginald Legoabe
Feedback Comments to: enquiries@ hetn.org.za,
Physical Address: 54 Erica Road Bloubergstrand, Table View, 7441
Postal Address: Postnet Suite 162 Equestria Estates 0184
Electronic copy downloadable at: www.hetn.org.za
Issued by: Higher Education Transformation Network, All Rights Reserved 2016 ©
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HETN SUPPORTS MINISTER OF HIGHER EDUCATION’S ANNOUNCEMENT ON
NO-FEE INCREMENTS FOR “MISSING MIDDLE” STUDENTS
The Higher Education Transformation Network (HETN) hereby welcomes the announcement made by the Minister of Higher Education and Training, Dr
Blade Ndzimande with regards to the fee increments.
We commend government and the Minister of Higher Education for the immense role it has played in ensuring increased access to students from
poor communities in the form of the establishment of x2 new higher education institutions in Mpumalanga and Northern Cape; an increase in higher
education student enrolments of over 70% and a fully subsidized TVET College sector however free access to higher education remains a
Constitutional obligation.
We support the call for the no-fee increments for South African children of the working class whose parents earn less than R600 000.00 per
annum (the so-called missing middle). Whilst we support the above-mentioned policy position by the Minister of Higher Education and Training, we
wish to emphasize that we believe that this should be a transitional measure applicable within the next 2 years as free quality higher education
should be rolled out to all South African students irrespective of race class as dictated by the Constitution of the Republic of South Africa.
Whilst the National Student Financial Aid Scheme was originally reserved for the poor, it is critical that the poor be ring-fenced from any fee
increments and accordingly the fee increments must only affect the ranks of the affluent.
International Practices
International practices indicate that it is not the sole responsibility of government alone to fund higher education. The responsibility to fund higher
education is a shared social responsibility shared by government and the business sector.
We accordingly also call on the business sector to assist the state in funding higher education as it is business that also benefits from the immense
investments made. In the past years, the state has invested billions of taxpayer funds in recapitalizing the NSFAS as well as funding new university
infrastructure in poorer universities to facilitate increased access.
These investments have not been fairly matched by the business sector.
Raising the Skills Development Levies (SDL)
In lieu of the need for increased funding for the NSFAS, the Network hereby calls on government and all roleplayers at NEDLAC for the immediate
amend the Skills Development Levies Act of 1998 and increase in the skills development levy by 1% which needs to be ring-fenced exclusively to
recapitalize the NSFAS.
Utilization of Technologies to Increase Access to the Poor
We call on all Vice-Chancellors and Council to immediately set a quota of students who will benefit from free access to higher education through the
usage of Online and /or Telematic technologies.
We believe as the Network that several universities in South Africa including amongst others the University of Pretoria, Stellenbosch, NWU and WITS
are in possession of Telematics technology which can allow lecturers to deliver free quality education to the poor from remote settings at minimal
or no cost. We are amazed that these technologies are not being utilized to be benefit the poor due to the fixation by Vice-Chancellors with setting
artificial entry barriers to poor disadvantaged students in the form of their management emphasis on fees.
Declaration of University Reserves back to National Treasury to Recapitalise NSFAS
We call on Universities SA and its member Vice-Chancellors to declare all reserves and investments held by institutions of higher learning back to
National Treasury so that these funds are utilised to recapitalise the NSFAS.
We reiterate that these billions of university reserves (surpluses and investment funds) held by amongst others universities of Cape Town (UCT),
Johannesburg (UJ), Pretoria (Tukkies), Stellenbosch, Free State (UFS) and WITS in private investment accounts are ill-gotten gains from the old
racist historic subsidy formulae by the former apartheid state and need to be declared back to National Treasury and be utilised to co-fund the
annual allocations of the state and entry of poor students into the sector through amongst others the recapitalisation of the National Student
Financial Aid Scheme (NSFAS). The privatisation of state funding by Universities SA members must cease immediately.
All Employed Graduates to Pay their NSFAS Loans
We further call on all graduates who have historically benefitted from NSFAS funding to settle and honour their NSFAS loan obligations to ensure the
funding of future generations of students. In the event of such graduates still being unemployed, we encourage graduates to make their skills
available to assist with mentorships and other educational interventions that aim to increase the employability of unemployed disadvantaged youth
and rid our present of all that continues the existence of our past social and educational inequalities.
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Students Must Discard Unconstructive Tactics
“The strategies used so far in the #Fees Must Fall fight may undermine the entire struggle,” writes David Maimela.
The idea of free education is neither new nor South African. It is part of a historic global struggle for development and progress. And at the centre of it is the
legitimacy of universities and the state. If the right solutions - read progressive and sustainable - are not found by the state and society, we may lose everything in
the fire. In the context of South Africa, the debate has been led by successive generations of student movements and has taken many twists and turns. The starting
point for the liberation forces has always been to understand education as a human right in a changing world. All forms of education are important and are the
means through which we understand and master our natural environment and social relations. Indeed, in a just and fair society where money does not underwrite
every aspect of life, access to education would not be a source of conflict but rather of harmony, pride and progress.
According to the liberation forces, a free South Africa would be underpinned by access to education and culture, and both would be used to free the potential of
every citizen in contrast with how the past regime regarded education and culture - as instruments of oppression and exclusion. Our liberation can only be
complete if it is thoroughly human and civilising. Why is that? Because universities sit at the pinnacle of innovation and cultural systems. The liberation struggle has
always been simultaneously material and cultural, simply because as humans we are distinct from animals - we do not live on bread alone. Since 1955, South
African society and the liberation forces have always articulated access to higher and further education as attainable through state allowances and scholarships
and that “education shall be free, compulsory, universal and equal for all children” - as per the Freedom Charter.
The latest policy formulation since 2007 says: “Free higher education for the poor up to undergraduate level shall be introduced progressively.” But the ANC
delayed implementing its own decisions until the crisis deepened. The state cannot afford to have a schizophrenic social policy. Health and education affect every
citizen. But the state is pursuing National Health Insurance for purposes of access, quality and human development, yet is hesitant about free education which has
the same justification and purposes. This constitutes policy uncertainty in the social sector and undermines the legitimacy of the state as well as the stability of the
country.
The costs of higher education must not be viewed in a narrow technical and economic sense only. The social costs of an uneducated mass of youth are yet to be
calculated. The students must pay back the money, but in a different way. After graduating, the students will pay income tax and all graduates, not just doctors,
must do compulsory community service. Nobody can contest the fact that the struggle for free education is progressive and legitimate. However, tactical mistakes
may be committed and opportunities missed, in a manner that delegitimises and undermines the cause. The so-called “new radicals” have adopted unconstructive
tactics. We know the momentum has produced opportunities for a qualitative advance and yet at the same time it has fractured the student movement and spawned
various forms of opportunism. Where is the debate now and what are some of the most worrisome tactical errors?
Firstly, the approach that sees the crisis and the solutions as state-centric is tactically flawed. If the private sector gains most from state-subsidised graduates,
why not direct equal if not more pressure onto the private sector to come to the party? This could produce a mini-social compact on education between the state,
business, labour and other social actors. Exonerating business from the crisis is not so revolutionary. Increasing investment in education is better than the annual
CEO Sleep Out, the students must be heard saying.
Secondly, it is quite unsound ideologically to demand free higher education for all. For successive generations, the student movement has always seen society as
constituted by various social forces and their struggles. This means that the struggle for access must always find expression within conditions as they exist, not as
they ought to be. We have the rich and the poor.
Thirdly, there is a need to appreciate qualitative advances and live to fight another day. Every generation must fight for “freedom now”, “free education now” and so
on. Removing fees for the poor and now partially for the “missing middle” at the point of access is a victory and a major qualitative advance. It is a progressive and
class-conscious solution. Nowhere in the world has the working-class movement or the transient stratum of students from working-class backgrounds fought to
free the upper classes and the bourgeoisie, who, in classical terms, are the class enemies of the poor. The goal of access has been achieved but it is not debt-free.
The debate should now move to tackling the loan system.
As US linguist and political theorist Noam Chomsky puts it: “Tuition fee increases are a disciplinary technique and as students graduate, they are not only loaded
with debt, but have also internalised the disciplinarian culture of the consumer economy.” The students must make this case.
Fourthly, the tactic of escalating violence to a point of burning down libraries, laboratories and other campus facilities undermines the legitimacy of the cause. If
this continues, the student movement may lose the over-whelming public sympathy they have received across society. The purist and narrow “radical” element
must appreciate that this sympathy is not God-given and neither is it permanent. So, let us not burn our future or sabotage the cause - there are many tactical
options for protest. Finally, although the reasons for the high drop-out rate are varied and include the legacy of a poor schooling system in the black community,
the struggle for free education must encourage academic excellence among students, including the pursuit of postgraduate studies as far as possible.
Students must not be allowed to study free of charge and then not make academic progress. Burning facilities undermines the academic support system necessary
to ensure students pass and on time. The state and society must concern themselves with access and sustainability. The students must concern themselves with
access, equality and academic excellence.
The tension is healthy and necessary. In the end, the contest will produce outcomes that will legitimise both the political system and the university sector. In the
process, the student movement must ensure their tactics remain sharp and revolutionary.

So far, the tactics being used may undermine the entire struggle and a great opportunity will be lost!
* David Maimela is a former National President of the South African Students Congress (SASCO) and Researcher at the Mapungubwe Institute for Strategic Reflection (MISTRA),
Political Economy Faculty. Article reprinted from the Sunday Independent, 25 September 2016 edition.
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Join the HETN to make Free Education for All A
Reality in Our Lifetime
The Higher Education Transformation Network (HETN) is an independent network of alumni from various higher education and
further educational institutions across South Africa committed to the process of transformation of education and training.
We are a network of alumni from various higher education and further educational institutions across South Africa committed to the
process of transformation of education and training to increase equitable and meaningful access to education, knowledge, skills and
learning to ensure an education system that is more accessible by the marginalized and the poor; ensure progressive values of
democracy, non-racialism, redress and broad participation and an education system to narrow and the elimination of socio-economic
disparities through education.
The HETN attains its strategic objectives through lobbying, providing policy advocacy and promoting quality research output in
collaboration with government, tertiary institutions, private sector and development agencies to improve access to and quality of higher
education. We collaborate with government, tertiary institutions, private sector and development agencies to improve access to and
quality of higher education and the relationship between education, training, skills development and youth employability.
Mission

The HETN is committed to the process of transformation of education and training to increase equitable and meaningful access to higher
education, knowledge, skills and learning to ensure:•
•
•
•
•
•

An education system that is more accessible especially by the marginalised and the poor.
An education system that is underpinned by progressive values of democracy, non-racialism, redress and broad participation.
An education system whose value system identifies with the aspirations of the people to embrace the rich diversity of South
African society.
An education system that narrows the divide between intellectual and manual labour.
An education system that serves the present and future social and economic needs of a peaceful stable South African society.
The elimination of socio-economic disparities through education

Objectives:
•
•
•

To lobby and provide policy advocacy for the transformation of higher education through the promotion of open learning
principles in different educational sectors;
To promote quality research output and learning programmes for the transformation of higher education.
To promote knowledge on transformative and innovative methods of opening learning through research

Our vision is a society in which all people value, have access to, and succeed in lifelong education and training of good quality that meets
national and regional priorities in the context of the global knowledge economy. The Higher Education Transformation Network is not an
implementing agency but acts as a policy advocate, catalyst and facilitator to facilitate higher education transformation through
networks and strategic advice as well as empirical data output.
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Recommended Book for all HETN Members
Barbarism In Higher Education – Once Upon A Time In A University –
by Prof Nhlanhla Maake (Published by Ekaam Books, 2011)
Prof

Nhlanhla Maake’s Barbarism In Higher
Education, published in 2011 charts a real-life
account about what happened to him when he
decided to take on the powers of the University of
North West University (NWU).
When this book was published, Prof Maake was the
Executive Dean of the Faculty of Humanities at
University of Limpopo. He describes a period during
which he learned about the disappointing
shenanigans and plots that happen at institutions of
higher learning in South Africa.
When the then Minister of Higher Education approved the Higher Education Amendment Act 54 of
2000, this resulted in university mergers taking
place between the then Potchefstroom University,
Vista University Sebokeng Campus and the then
University of Bophuthatswana (UNIBO).
According to Prof Maake, the merger of North West University exposed a rift between the institutions it was meant to
unite down to interpersonal relations between staff, resulting in student protests, academics resorting to
underhanded collusion, racism, corruption, nepotism, patronage, outright paternalism, victimisations and ultimately
the loss of competent black professors and the steady erosion of institutional capacity at the former University of
Bophuthatswana in Mafikeng.
Behind the proud achievement record of transformation lurks a furtive world with an utter disregard and a
contemptuous cynicism that goes against the grain of meaningful progress. What gives this memoir credence is its
extensive documentation of correspondence between protagonists and antagonists, and its references to
contravened policies and professional improprieties.
Barbarism In Higher Education—Once Upon A Time In A University by Nhlanhla Maake (Ekaam Books) is available
from R210 at CNA outlets. ISBN:139780620477741, EAN Number: 9780620477741 or via email: n.maake@yahoo.co.uk
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Excerpts from Barbarism In Higher Education – Once Upon A Time In A University –
by Prof Nhlanhla Maake (Published by Ekaam Books, 2011)
“Towards the end of April 2007 I was confidentially warned by a colleague whose name I shall not reveal because he or she is still
employed by the university, that the Vice-Chancellor of North West University was conspiring to lay charges against me for putting the
name of the university into disrepute. As far as I was concerned it was because I had refused to be silent on the alleged acts of
corruption perpetrated by his friend, Prof PJJ Prinsloo, the rector of the Vaal Triangle Campus of North West University. (Excerpt from
2011: 1)
My hunch told me that this was indeed coming but on the other hand I was deceived by the rational thought that the Vice-Chancellor was
too shrewd to be so blatant in his acts. The latter was self-deception on my part, for it was only a matter of time until he showed his true
colours and threw caution to the winds. Before appearing before the disciplinary hearing, in which I had to answer to three charges laid
by him, in disguise as charges initiated by the university, I prepared the memorandum whose contents I shall share with you in a while.
I was going to present it as part of the preliminaries at the hearing, because then I harbored the naïve confidence in the fallacy that North
West University disciplinary procedures were going to be followed and that I was to be accorded a fair hearing. (Excerpt from 2011: 2).
My confidence in NWU’s rule of law and legality turned out to be a pipe dream for then I did not even suspect that the interests of the Vice
Chancellor did not coincide with loyalty to the Core values of the university. It was only later that I realized his apparent inability to draw
the difference between himself and the institution. It seemed to me that as far as he was concerned he was a synonym or a metonymy of
the university and loyalty to him meant loyalty to the institution.
As it was winter, by 6 o clock it was already dark, and when I approached the parking area, I was struck by the presence of white Opel
Astra, which was parked about 20m from my car, facing the opposite direction. Alarm bells rang in my head.
What made me suspicious was that the engine of the car was idling, and I had never seen a car of that make and model at that parking
area before, let alone at that time of the evening. The car that would normally be there when I left late was a green Peugeot, which was
owned by one of the instructors of the youth cricket academy, who usually came to the academy after hours. The Peugeot was not there
that evening. It was a peculiar coincidence that no car was there except the strange one. The place was deserted. The parking area was
pitch dark and solitary, as there was neither moonlight nor artificial lighting…. I walked slowly to my car, hoping that the white vehicle
would drive away, but it did not.
I thought I had a glimpse of their profiles in the glowing light of the dashboard lighting….The white vehicle remained stationary.. I was
alone and depended only on my instincts, which in the past had, by the grace of God, helped me evade at least three ambushes.
I kept a sharp eye on the rearview mirror, and as soon as I turned around the bend and disappeared behind Building 25, I saw the headlights of the car come alive. I knew it was coming after me……In an area with a speed limit of 20km per hour I pressed my foot on the
accelerator and shot from the first, through second and to the third gear without any pause in between……
After a distance of 200m I went over the first hump without slowing down, and the road rose with a steady slope and then I saw the
headlights of the pursuing vehicle stop and turn right and following my direction. I accelerated to the second hump and I could see them
accelerating. I had full confidence in my driving skills. The Volvo S70 I was driving that night was more powerful than the Opel Astra, even
though the latter was far faster at taking off. (2011: 4)
After flying over the second hump I went into a dip and I lost sight of the car which was pursuing me in the rearview mirror and I knew
that I had disappeared from their view. That was my chance to evade them. I switched off my lights, turned to the right and sped towards
the gate, but instead of turning left again towards it I turned right into the parking near Building 6. I parked amongst a few cars which
were there and I saw the car of my pursuers whizzing past at great speed going towards the gate. I paused for a while until a saw their
tail lights disappearing out of the gate. My heart was beating in my ears with fear and adrenalin was pumping and flooding my body
(2011: 5)
My mind was replaying the scene which has just unfolded at fast forward fast wind and suggesting to me what these two men would have
done to me had they caught up with me. But I deeply believe that somewhere on that campus someone knows why that car was there and
why I was pursued”. (2011: 6)
Barbarism In Higher Education—Once Upon A Time In A University by Prof Nhlanhla Maake (Ekaam Books) is available from R210
at CNA outlets. ISBN:139780620477741, EAN Number: 9780620477741 or via email: n.maake@yahoo.co.uk
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Tim Modise Interviews Prof William Malegapuru Makgoba on
Transformation
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Professor Malegapuru William Makgoba, former Vice-Chancellor of the University of Kwazulu-Natal and Deputy Chairperson of the National Planning Commission,
talk to Tim Modise says the student protests sweeping across South Africa are due to poor leadership at the institutions. Makgoba says the transformation of these
institutions is overdue and the students have taken the appropriate lead. Professor Makgoba says the apartheid style exclusion should be reversed through bigger
education budgets that can be raised through a reparations tax, the current protests are going to lead to a bigger social uprising.

Tim Modise (TM): Professor Makgoba, thanks very much for joining us as we discuss the developments within the university community of South

Africa.
Prof William Malegapuru Makgoba (WMM): Thank you, Tim.
TM: Now the issue seems to be reduced to that of fees but when one looks at the way its spread across the country, it looks as though many more
issues are emerging here. Is it just financial or would you say there is a specific problem with the way the universities are run at the moment, which
has led to this problem?
WMM: Well, I think the fee issue is just a lightning rod. The real issue and the bigger issue is the issue of transformation. We’ve seen that
transformation project. It’s the leadership issue within the university.
TM: How so?
WMM: Organisations and nations’ fortunes are often entrusted in the leader persona. We entrust Brian Molefe at Eskom to run Eskom for us as a
nation. We don’t appoint Brian to come to Eskom and cry about Eskom’s problems or tell us that he can’t solve Eskom’s problems. He is appointed
there to find solutions for the nation. University leaders are appointed in the same way. They are appointed to lead and not to administer or manage
universities. They are there to provide strategy, to read the environment in which they live, and to plan ahead and anticipate issues before they
occur. Unfortunately, I have to say this: Brian is trying to do a good job at Eskom.
I think our Vice Chancellors are not at that level. They’d rather manage/become operational and that’s why the student leadership is ahead of them,
is outsmarting them all the time, and they are actually chasing and reacting to what students want rather than plan the future of our education in
our country.
TM: That would be regarded as a very generalised statement Professor, because it cannot be that all Vice Chancellors are like that.
WMM: Well, look at the complaints and look at the productivity of the system over the past 20 years. I’ll just give you a very simple set of figures. In
the year 2000 in something called the National Working Group, which was appointed by Kader Asmal, we set a target that each academic within the
university community must produce what is called ‘one statutory unit of research work’ per year. At the time, the average was point-three-five per
year, which was produced by each academic. We sit here in the year 2015 and all we can be proud of is that we’ve moved from point-three-five to
point-seven-zero. We still have not reached the minimum. If you go into countries that we want to compare and compete with, they are way above
that. We want to be a competitive nation. We want to be successful. We want to be classified ‘high’.
The problem is this: when you have leaders who themselves are not productive, they cannot actually elevate the standard of productivity in the
system. The second set of standards I can give you is this: scholars are known and are measured through a metric called H-Index. The average
H-Index for example, at the University of Natal for a full professor, was about 15. I can tell you that the average H-Index of our Vice Chancellor is no
more than ten. We have a group of people whose productivity and citation impact in the knowledge arena is not consistent with where they should be.
That’s why I’m saying that they are not fit for the purpose because they can’t read the environment. They can’t inspire students. Neither can they
inspire staff, but we sit with them.
Of course, it’s generalised because we have 26 universities and I can only count one person in the whole system, who is actually competent and (I
think) fit to be a Vice Chancellor in South Africa. An argument can be made Professor that the Vice Chancellors do not appoint themselves. If the
Higher Education system were keen to make sure that it takes Higher Education to another level then (let’s use your words ‘the fit-for-purpose) Vice
Chancellors would have been appointed. It is true that people don’t appoint themselves but a smart person knows what they are good at. Nobody can
appoint me and say ‘go and be the National Police Commissioner’. I would tell them that I’m not competent to do that. Of course, it’s true that they
don’t appoint themselves. I think the council should examine themselves and look at the criteria as to how and why they appoint Vice Chancellors.
(continued next page)
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WMM: As I said in one of the articles I gave, it’s as though we were still living in the colonies where Vice Chancellors in the colonies were never

supposed to lead institutions because their inspirations came from the motherland. They were in the colonies to administer. They were sent there to
the colonies to come and administer. We are doing it ourselves when we are away from that.
We think we are liberated from the colonial mentality, but we are adopting the criteria of the colonies to appoint our Vice Chancellors. To administer
and not lead institutions, not to provide strategies, and not to provide solutions. When the environment is cool and quiet, they claim to be
autonomous. When there’s a problem, they cry to the Department. On one hand, they are autonomous. On the other hand, they lose that autonomy to
cry to the mother (who is the Department of Higher Education).
TM: I will come back to this point in a moment. The institutions of Higher Learning (the universities in South Africa) are located within the South
African context and you did raise the point of transformation. When you say ‘transformation’ in the South African context, what do you mean
specifically, for these institutions?
WMM: Okay, I think there are four instruments, which form the basis of transformation. It appears embedded in our Constitution and every Vice
Chancellor should know what the Constitution says about transformation. It is embedded in the White Paper of 1997 (it’s called White Paper), which
spells out the details of what needs to be transformed and how it needs to be transformed. It is embedded in the equity legislation of the country,
which most universities don’t comply with and are not measured against. Fourthly, it is the latest White Paper on post-school education and training.
These four documents (the legal documents, White Papers, and the Constitution) embed what needs to be done. Let me come to the issue that you are
asking me. “What does it mean, in reality?” Universities are the centres of knowledge and action. They should excel at that.

They are the pinnacle and the jewel of our education system. If you were to look at every study that has been done about the knowledge productivity,
the qualifications of our staff, and the supervision of students; all of those parameters/matrixes are very low in South Africa and that’s what needs
to be transformed. Of course, embedded in that as to who produces this knowledge, you would have to have African people and women in the sector.
Currently, we have a white male-dominated sector. That is obviously, threatened by every form of change that you articulate. Therefore, we need to
deal with white culture within the Higher Education system, particularly white male culture and transform it to be a relevant culture that articulates
to the majority of South Africans, rather than to one group of South Africans, which is in the minority.
That needs to be changed. Of course, equity is a very big issue, which is linked to white maleness and to this institutional culture. We need to deal
with that too, but then we need to provide access to students. That’s where the financial issue, which is easily measurable (for example, when
electricity’s not on, you know that you can’t have good food). The students are protesting now but they are protesting across the sector. They are not
protesting in isolation. They are protesting across the sector and I can tell you; they have planned these activities, which they’re engaged in.
TM: They have planned this activity? How do you arrive at that conclusion?
WMM: They talk to each other.
TM: I can understand that but I’m saying; it’s something that Government maybe should have anticipated. It appears that Government did not

anticipate that.
WMM: Tim, let’s be very honest. Government is not in the universities. Vice Chancellors are at the universities every day. If they anticipated that, they
should have given that intelligence to Government – if that’s what they thought they should do. The Council of the university doesn’t run the university
every day. They come there every three months. The person, who runs the university every day, is the Vice Chancellor. The buck stops with him. He is
employed to find solutions, not to cry about the problems and they are not doing that job well. That’s why we have this uprising.
TM: There is a view that what we are seeing now at universities is a taste of things to come. One commentator said ‘this is a picnic compared to a
serious protest and uprising that we’re going to see coming from the youth in South Africa’. Do you agree with that?
WMM: I totally agree with that. I only came back to South Africa in 1994 when we were beginning to talk about transformation. Now these students
are close political parties. It doesn’t matter. They are united on this issue of transformation. They are united on this issue of student fees. You ask
me how I know this. They send me SMS’s. They talk to me. I know most of the SRC’s in the university sector and they tell me what they’re doing, so I’m
aware of what they’re doing.
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TM: What does this mean then for South Africa as a society – as a nation? What should we prepare for, and how should we be managing these
developments?
WMM: Firstly, I think we should be proud that our students are hungry for access to knowledge and access to qualifying. We, as a nation, and maybe
(I can call myself an elder now that I’m retired) as elders should ask ourselves, “What is the best legacy that we can leave for the future of South
Africa?” Try to ask ourselves, “Is that a very good story?” It’s a very simple story. Education is the priority of our Government. Let’s do everything.
Let’s put our minds together. Government, the private sector, the Department of Higher Education should say, “We have children to educate, to leave
a good legacy of a nation that is qualified, and can compete. Let’s do everything. Let’s find every means. Every South African can be educated without
being encumbered by finances.”
I want to go back to that point of leadership and the transformational issues that you raised. Of course, in the context (again) of the economy and
constraints, we’re told by Government that there’s not enough money for all of these things. There’s only so much money. How do you pull everything
together then Professor, so that you at least show that you have embarked on a journey of total change and of empowerment?
I’ll give you two examples. Firstly, we know that Apartheid denied almost ten generations of Africans, education. Indeed, it consigned them to an
education that was inferior. That was the biggest crime that the Apartheid government left for us – an uneducated youth and uneducated African
people.
If we were honest and serious about our reparation program, I would suggest that we come together and create a Reparation Fund that is embedded
in education for the future of South Africa. Instead of giving Makgoba R1m for having been beaten by the security police, I would suggest that we
create a Reparation Fund in South Africa to deal with the legacy, which is embedded in education into the future for the next ten generations because
that’s what Apartheid did to us. That is the first thing.
Secondly, I think the current Government should have the guts to understand that if education is their priority, other things are going to suffer in
that priority. I would prioritise education and go and look for the money.
The private sector, which benefits from the products of Higher Education, is not part of the equation. Somehow or another, we don’t need to force
them, but we need to entice to get them to engage in the process to provide those funds. I don’t believe that our country is so poor and so strapped
economically, that it cannot invest into the future education of its children.
TM: Professor Malegapuru William Makgoba, thank you very much for talking to us. I appreciate it.

Graduate Network

Page 12

Meet the Board of the Higher Education Transformation Network (2011– 2016)

Dr Ingrid Nonjongo Tufvesson
PhD (New South Wales); MA (Malmö University); BA (Malmö University)
Chairperson of the Board
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management and governance structures on transformation. Dr Tufvesson completed her Doctoria Philosophiae (PhD) degree at the University of New South Wales (UNSW) in Australia. She has
completed her Masters in Arts (MA) as well as her Bachelor in Arts (BA) degree from Malmö University in Sweden. Dr Tufvesson entered academia as a mature student in Sweden in 1999, since
socio-economic and historical reasons denied her this opportunity in South Africa. She has consistently maintained the school of thought and practice that advocates that justice and education are
inextricably linked through a theoretical perspective of intersectionality to identify the multiple oppressions faced by the most vulnerable ironically due to the implementation of laws that are supposed to
protect. She has, as such, established community organisations in rural areas and in those spaces where learners of all ages are beset by social injustices. She is internationally respected and lauded as a
courageous, focused and determined advocate for social justice and the protection of human rights.
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Deputy-Chairperson of the Board
Mothepane Makhele is an experienced financial management practitioner, accountant, auditor and financial management practitioner across the public & private sectors in various capacities. Ms. Makhele
has worked as a Senior Forensic Auditor and Accountant at amongst others the North West Provincial Council on Aids and the North West Provincial Legislature (NWPL) and is currently a Lecturer at the
North West University (NWU). She holds a Masters Degree in Business Administration (MBA) majoring in financial management; a Post Graduate Diploma in Management (PGDM) with the North West
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Daniel Thabo Molea (Adv)
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Director: Legal Services
Advocate Thabo Molea is an admitted advocate with over 12 years’ experience as a public sector legal professional working in support of the Department of Justice and Constitutional Development
(DOJ&CD)’s mandate in investigations, mediations, support and management of children’s courts, divorce courts, domestic violence courts, civil courts as well as ensuring compliance by the state with
international conventions affecting the functioning of the SA courts system. Adv Molea also served as a part-time Facilitator for the Department of International Relations & Cooperation (DIRCO) regarding
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Mr Ramatshosa holds an LLB degree from North West University and is currently enrolled for an LLM in Labour Law. Prior to commencing his studies, Mr Ramatshosa worked as a messenger and later
promoted to office manager at Shongwe Nkwana Attorneys where his passion for law was honed and developed and started his articles my articles at the Centre for Community Law Development , Legal
Aid South Africa and is a practising admitted attorney at Leketi Attorneys Inc. His field of practice is in commercial law, civil litigation, criminal law and labour law.

Kgomotso Malele (Ms)
B.Sc (Finance) (UCT)
Director: Ex Officio
Kgomotso Malele is a former Model-UN Secretary General of the United Nations Association of South Africa (UCT Chapter), and has held various student leadership positions at The University of Cape
Town and represented South Africa at The Harvard World Model-UN Conference in Melbourne, Australia in 2013. She is a UCT Alumni, having graduated with a Bachelor of Business Science in Finance
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HETN & Commission for Gender Equality (CGE)
publish Joint Study on Gender Transformation in
the Higher Education Sector
by Research Team Members
Joanne de Klerk (CGE); Reginald Legoabe (HETN); Marissa van Niekerk (CGE); Masilo Letsoalo (CGE); Dennis Matotoka (CGE); Roshanthni Subrayen (UKZN)
In late 2014, the HETN signed a formal partnership Memorandum of Agreement with the Commission for gender Equity (CGE). As part of the CGE’s
annual Gender Transformation Hearings in the Higher Education Sector, the HETN and CGE jointly undertook a study on gender transformation in the
higher education sector. The objective of the study was to discuss the transformation of higher education and the challenges facing women in the
higher education workplace. For 2015, three workplaces were randomly secleted namely the University of Pretoria, Tshwane University of
Technology (TUT) and North West University (NWU). Whilst the TUT was the only institution that eventually participated in the study, the University of
Pretoria refused to participate in the study whilst the NWU failed to submit deliverables timeously.
Whilst the overall findings of the study was presented to the CGE and participating institutions, a complete outline of the study and its related
findings will be published by the CGE and HETN in early 2016. Below is the extract from the Literature Review emanating from the study.

I.1

Introduction.

The Constitution of the Republic of South Africa requires that all citizens have access to education and equal access to educational institutions.
Education and training is vital to the development of society because it is through education and training that men and women can be better
prepared for life. (National Youth Commission; 2000).
The strategic link between higher education access, poverty eradication, social mobility, economic competitiveness and social justice an increase in
the labour productivity of a nation’s economy has always been the emphasis of empirical studies. As far back as 1966, Nelson & Phelps (1966: 69- 75)
identified the strategic link between national educational levels, literacy, economic competitiveness as well as individual income. According to the
same study, “macro-economic growth and investment levels of nations are complementary with the educational levels of the nation’s workforce
corps”.
Empirical studies such as Rodrik (2006:14) indicate that higher education access is correlated with better employment outcomes and greater labour
market participation. The same study asserts that “it takes a completed university degree to mostly escape unemployment in South Africa”, Rodrik
(2006:14). Empirical studies within the domain of labour productivity and human resource development (Coulombe et al, 2004) also indicate that
educated and/or trained skilled workers derive value to employers due to innovativeness, the ability to easily harness new technologies and
production methods, greater problem-solving and communication abilities, ability to learn faster and adapt better to changing economic and work
circumstances and are generally more productive.
1.2

National Development Plan (NDP) Targets

The higher education sector has also been identified by the National Development Plan (NDP) Vision 2030 as fulfilling a very critical role in
eliminating poverty and creating 11 million jobs by 2030. The National Development Plan (NDP) acknowledges the range of societal benefits derived
from higher education and states that higher education is more than just an instrument of economic development but is the “major driver of the
information-knowledge management system, linking it with economic development. Education is important for good citizenship and enriching and
diversifying life." (2011: 274).
The abovementioned is indeed critical as 2015 is the 21st anniversary of South Africa’s achievement of the national liberation of black South Africans
and women from the evils if racism and sexism. In order to attain the above-mentioned, the National Development Plan (2011:268) set a national
target for the country to increase the outputs of black and female teachers, students and researchers and ensure progress in reversing gender and
racial imbalances in the higher education sector to ensure that African and women make up 50% of the teaching and research staff of universities.
The National Development Plan (NDP) Vision 2030 aims to eliminate poverty and create 11 million jobs by 2030. An important focus of the NDP is to
unite South Africans around a common programme that will enhance the Constitution's vision of a united, prosperous, non-racial and non-sexist
society. Although progress has been made to improve the lives of women; discrimination, patriarchal attitudes and poor access to quality education
persists. The plan deals with these factors holistically, recognising that key priorities such as education or rural development will have the biggest
impact on poor women.

The NDP is clear that higher education has a key role to play in "writing a new story for South Africa" (2011: 4).
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It strongly acknowledges the range of societal benefits derived from higher education and states that "higher education is the major driver of the
information-knowledge management system, linking it with economic development. However higher education is much more than a simple instrument
of economic development. Education is important for good citizenship and enriching and diversifying life." (2011: 274). The NDP recognizes that higher
education can potentially play in contributing in a profound and catalytic sense to South Africa's development trajectory. The National Development
Plan (2011:268) further states that “universities should be welcoming for black and female teachers, students and researchers” to ensure

“significant progress in reversing gender and racial imbalances in the higher education sector to ensure that African and women make up 50% of
the teaching and research staff of universities”.
1.3
Sector Developments Since 1994
With the creation of a constitutional democracy in 1994, all South African higher education institutions needed to be liberated from the apartheid past
to enable them to serve new societal goals. In 1994, the higher education sector comprised 21 public universities in the form of 15 Technikons, 120
Colleges of Education (later referred to as Further Education & Training (FET) and later TVET Colleges) as well as 24 nursing and 11 agricultural
colleges. Post-1994, two critical factors guided the establishment of a new differentiated institutional landscape namely extensive institutional
restructuring and specializations of universities through mechanism requiring state approvals, mergers and de-mergers; and specialization in terms
of focus on undergraduate and postgraduate qualifications and programmes.
By 2001, the colleges of education were closed / incorporated into the universities and Technikons with 36 universities and technikons either
merged, unbundled or incorporated, to give rise to the present landscape. 21 years after the demise of the apartheid system, higher education has
shifted from a fragmented and structurally racialised system of 36 public and more than 300 private institutions in 1994 to a relatively more
integrated system of 26 public universities (traditional, comprehensive and universities of technology) and 95 private higher education institutions in
2015 (see Blom, 2015).
According to Universities SA (2015, 1) 990 000 students are enrolled in the public higher education sector, and 120 000 in private institutions in the
same sector, according to the 2013 statistics (DHET, 2013). The entire post-school education and training (PSET) sector is made up of more than 4
000 institutions: public and private Higher Education Institutions (HEIs); public and private Technical and Vocational Education and Training (TVET)
Colleges; public and private Adult Education and Training (AET) Centres; and workplace-based education and training facilitated by Sector Education
and Training Authorities (SETAs). More than two million students and learners were enrolled in PSET institutions by 2013. The FET/TVET sector
comprised almost 680 public FET/TVET and private FET Colleges in 2013, 50 of which were public and 627 private. The AET sector comprised over 3
200 public and private AET Centres in 2013 (DHET, 2013).
Any discussions on the gender barriers facing women staff and students in the higher education sector needs to consider the multiple internal and
external causatory factors relating to the overall transformation of the sector. Defining Higher Education Transformation. The Department of Higher
Education and Training (DHET) White Paper 3 of 1997 states that the transformation of higher education requires that all existing practices,
institutions and values are viewed anew and rethought in terms of their fitness for the new era. In terms of the Education White Paper, “fitness” at
the center of the transformation agenda is the establishment of a single national coordinated higher education system that is democratic, non-racial
and non-sexist that:♦
♦
♦
♦

Promotes equity of access and fair chances of success to all who are seeking to realize their potential through higher education, while
eradicating all forms of unfair discrimination and advancing redress for past inequalities
Meets, through well-planned and coordinated teaching, learning and research programmed national development needs, including the highskilled employment needs presented by a growing economy operating in a global environment
Supports a democratic ethos and a culture of human rights by educational programmed and practices conducive to critical discourse and
creative thinking, cultural tolerance, and a common commitment to a humane, non-racist and non-sexist social order
Contributes to the advancement of all forms of knowledge and scholarship, and in particular address the diverse problems and demands of
the local, national, southern African and African contexts, and uphold rigorous standards of academic quality.

It is clear therefore that national discourse on the need for higher education transformation gender empowerment and the implementation of
regulatory measures by both the state and higher education institution not new. In fact, most institution of higher learning already have a
Transformation Charter in one form or the other.
The North West University (NWU) Diversity Statement emphasis the overriding values of “human dignity, equality, freedom, integrity, tolerance,
respect, commitment to excellence, and scholarly engagement”.
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The Wits University Transformation Charter states that “"Transformation is a process of negotiated organisational change that breaks decisively
with past discriminatory practices in order to create an environment where the full potential of everyone is realised and where diversity - both
social and intellectual - is respected and valued and where it is central to the achievement of the institution’s goals."
Stellenbosch University on the other hand states that “The focus here is mainly on the demographic profile of our students and staff, and, more
specifically, on the colour distinctions (white, black, coloured, Indian) that we inherited from the apartheid era. The so-called “designated groups”
whose presence we wish to increase are African blacks, Coloured people, Indian people, women, and people with disabilities. The University could
hardly be a positive role player in the building of a new society in South Africa if our demographic profile remains a reflection of our apartheid past”.
The Transformation Charter of the University of KZN (UKZN) “aspires to be a university, which heals the divisions of our nation’s past, bridges racial

and cultural divides, and lays the foundations for a university that is united in its diversity”
Govinder, Zondo and Makgoba (2013: 2) highlight that whenever equity has been raised in the transformation of higher education and policy debates,
the tension with quality (development) has also been raised especially within the ranks of the National Commission on Higher Education through
arguments that transforming the higher education sector through emphasis on equity would compromise quality and standards.
Proponents of the above-mentioned school of thought such as Badat, Barends and Wolpe (1994) argue that due to the challenges between equity and
development/ quality, it is therefore not worth pursuing the equity route in transformation but to maintain the status quo. Therefore, merely
because an institution of higher learning has a transformation charter does not imply that higher education managers are indeed committed to the
implementation of the same transformation processes at the particular institution.
At the NWU for instance, Genade (2012) argues that the dominance trend of homogeneous managerial business units or business units with a
majority white staff contingent took place due to bias during the promotion of academic staff in 2012 where blacks and female colleagues were told
that they will only be eligible for promotion after 2 years (in 2014) when their profiles are better developed whilst in the meantime, white colleagues
with lesser or equally developed profiles were promoted by a university management which exclusively consisted of white Afrikaans speaking males.
It is thus correct that Du Toit (2000, 103) highlights patriarchy, intellectualised racial and colonial discourse within higher education “as the enemy
from within the gates” that pose a key challenge at the heart of higher education transformation in South Africa. National discourse on higher
education transformation is not new. Mazibuko (2006:111) acknowledges the existence of government policies and the commitment of universities in
South Africa to adopt and enhance gender and equity promotion programmes since 1994.
Higher Education South Africa (HESA, 2014: 7) in its paper argues that higher education transformation entails “de-colonizing de-racialising,
de-masculanising and de-gendering South African universities, and engaging with ontological and epistemological issues in all their complexity,
including their implications for research, methodology, scholarship, learning and teaching, curriculum and pedagogy”. According to HESA (2014),
higher education transformation presents the challenge of creating institutional cultures that genuinely respect and appreciate difference and
diversity – whether class, gender, national, linguistic, religious, sexual orientation, epistemological or methodological in nature – and creating
spaces for the flowering of epistemologies, ontologies, theories, methodologies, objects and questions other than those that have long been
hegemonic in intellectual and scholarly thought and writing.
Other roleplayers within the higher education sector such as the National Education Health & Allied Workers Union (NEHAWU, 2010: 5 – 6) states that
“the real measure of equity is not the sheer change in the demographic profile of the student population in a particular institution, but the
participation rate of the historically oppressed groups, and in particular the participation rate of women and students from working class and rural
communities in our society”.
Other roleplayers in higher education have generally understood transformation to imply the comprehensive, fundamental reconstitution and
development of our universities to reflect and promote the vision of a democratic society entailing the eradication of all forms of unfair
discrimination to creating a higher education sector that gives full expression to the talents of all South Africans in particular the marginalised and
poor through the active removal of any institutional, social, material and intellectual barriers in the way of creating a more equal, inclusive and
socially just higher education system.
The most critical pillars of higher education transformation are therefore changes to institutional and sectoral governance, management and
leadership, student environment (access, success), staff environment (equity), institutional cultures, teaching and learning, research and knowledge
systems, institutional equity, and overall funding of the higher education sector.
Mazibuko (2006) notes that governance and management within higher education has had to contend with multiple competing sources of power and
control within institutions of higher learning (in the form of schools, faculties, colleges, executive management, Senates and Councils); decentralized
structures and constrained resources.
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Genade (2012: 2) highlights how little had been attained at the North West University (NWU) in the form of the implementation of measures to address
racial and gender imbalances at the institution notwithstanding the fact that the NWU already has a transformation charter in place. According to
Genade (2012), climate surveys conducted at the institution reveals that the racial experiences of non-white and white staff differ significantly as the
former significantly experience disempowerment whilst white staff as decision makers, “have bigger issues with earnings, wanting to leave, less
positivity about the future, compromising of standards to accommodate other groups” etc.
Passivity about transformation is however not the only signal of pervasive institutional bias and denialism in some institutions of higher learning. The
lack of specificity within institutional transformation charters where diversity and transformation are couched in policy language that glibs over, and
consequently denies, the historically embedded racial discrimination that these policies intend to redress is another indicator. Genade (2012: 3)
further asserts that the quality and standards arguments propagated by most higher education managers against the implementation of workplace
diversity and equity communicates the notion that staff diversification, in particular through the appointment of non-white academics, managers or
other staff must be a gradual and facilitated process that is linked to the “grow your own timber” or the internal “capacity building” approach.
Proponents of this above-mentioned approach claim this method will eliminate or preempt a decline in managerial or academic quality and standards
and will maintain current corporate momentum. According to Genade (2012), such suppositions are insulting to blacks (including females) since it
implies that consequential to the appointment of females and blacks in the higher education workplace that a drop in the quality of organizational or
intellectual service delivery will follow. “Implicit in this argument is the more sinister but fundamental belief in the qualitative superiority of whites
over blacks” (and females). Du Toit correctly asserts that colonial and racial discourse is the “enemy within the gates” and constitutes a “significant
threat” to the flowering of ideas and scholarship. (2000: 103).
According to Genade (2012), despite the NWU Council resolutions of 14th March 2008, to “engage constructively to foster very actively the notion of
diversity, intercultural harmony and co-operation, and engage constructively with these issues of concern within the context of the University and
the broader South African society”, signals of bias continue to accumulate at the institution due to amongst others:♦
Poor or Lack of Implementation
♦
Different Treatment of Racial Groups
♦
Decisions not based on merit
Several indicators belying the lack of transformation and more specifically gender transformation in the higher education sector is visible through:♦
Non-Compliance with Employment Equity targets
♦
Discriminatory Workplace Practices
♦
Workplace Victimizations
♦
Poor Career Growth Avenue for Female Staff
♦
Adverse Organizational Culture belying racism and sexism
♦
Disproportionate / Secretive Remuneration scales
♦
High Turnover of Black / Female Staff
1.5

Non-Compliance with Employment Equity targets

In 2012, of the full-time permanent academic staff of 17 451, 53% were white and 55% male. The distribution of academics across universities has
continued to broadly follow the historical contours of race and ethnicity (DHET, 2010); and in many cases, these patterns have been perpetuated in
the recruitment strategies of universities.
According to the findings by the Ministerial Committee on Transformation, Social Cohesion and the Elimination of Discrimination in Public Higher
Education Institutions (2008: 19), a common problem encountered in higher education is the lack of understanding on the part of academic and professional staff members of the importance of employment equity.
Empirical findings by the Anti-Racism Network in Higher Education (ARNHE, 2008: 3), states that employment equity planning at most institutions of
higher learning has become a compliance exercise to government with no focused discussions, leadership and direction. According to ARNHE (2008:
3), “there is a perspective that Employment Equity planning at most institutions of higher learning has become a compliance exercise with no focused
discussions, leadership and direction on confronting the manner in which employment equity (particularly with regard to black South Africans) is
compromised by the current hierarchy of higher education institutions”.
It is clear that there are problems in higher education relating to racism, sexism and compliance with Constitutional imperatives by higher education
institutions. Although there have been significant efforts and programmes aimed at reversing gender discrimination patterns in higher education,
the workforce profile of individual institutions of higher learning as well as the employment equity plans clearly depicts a worrying trend in terms of
compliance with the Employment Equity Act of 1999 by institutions of higher learning.
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According to the Department of Higher Education and Training (2014), the workforce profile of university staff indicates a majority of females mostly
concentrated in the administrative support staff functions whilst males (mostly white males) are concentrated in the upper echelons of the
instructional and research staffing. Below table depicts the workforce profiles of universities & TVET Colleges (Source: DHET (2014)

The workforce profile of the TVET College sector on the other hands depicts a slightly different scenario with an overwhelmingly female dominated
sector with females dominating the support staff as well as the junior management ranks. The picture at national strategic level changes when the
demographical profile of the sector is disaggregated to include privately owned colleges, universities and private providers of education and
training. The workforce profile of the sector largely consists of 384 019 staff of which an overwhelming majority consists of African women who are
largely concentrated in the unskilled and semiskilled occupational Levels majority of whom are employed on contract basis.
Although white and black males are in minority within the higher education sector, black and white males overwhelmingly dominate the top
management occupational levels in senior and top management roles as well as the professional ranks. White females still dominate the senior
management roles within the sector. Leathwood and Read (2009) highlight that the continuing absence of women from what are considered
‘traditionally masculine professions such as geology, political science, quantitative courses, hard sciences (chemistry and physics), and so forth
in higher education institutions further raises questions about the supposed gender parity within the sector.

Source: (Employment Equity Commission, 2014)
Contributory factors to the poor attainment of Employment Equity targets by the higher education sector are multifold and many. One of the cited
contributory factors cited by empirical studies relate to the perennial restating of Employment Equity Reports as well as the poor organizational
culture at mostly the previously advantaged institutions.
The absence of a conducive organizational culture in higher educational institutions perpetuated by a culture of sexism and racism is also cited by
findings of the Ministerial Committee on Transformation, Social Cohesion and the Elimination of Discrimination in Public Higher Education Institutions
(2008: 55). The above study (2008: 15) also states that “it is clear from this overall assessment of the state of transformation in higher education,
that discrimination, in particular with regard to racism and sexism, is pervasive in our institutions.
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It is clear that there are problems in higher education relating to racism, sexism and compliance with Constitutional imperatives by higher education
institutions. The reality of the status quo in the higher education sector is that there exists an adverse organizational culture within most
universities leading to a hostile working environment for both black lecturers and female staff. This is evidence by the high attrition rate of black and
female university staff.
Amendments to the Employment Equity Act of 2013 (EEC, 2013: 6 - 7) in terms of equal pay for work of equal value is the latest within the amendments
to the Employment Equity Act of 1999 aimed at the attainment of gender parity. In terms of the amendments, pay equity provisions have been
included in the regulations outlining the criteria and methodology for eliminating unfair discrimination in pay in terms of race, gender, disability or
any other prohibited or arbitrary grounds. In his presentation of the key highlights of the report, the Commission for Employment Equity Chairperson
(2013) alluded to worrying phenomena demonstrated by statistics submitted by employers, especially in the four upper occupational levels. He
referred to the following phenomena:Deep-Hole Syndrome referring to the population group profile of employees in an organizational structure with the demographic profile of
employee representation that gets darker as one goes lower in the organizational structure). Random Walk Phenomenon: Where there is no
consistency in the up or downward trend in statistics as the gains made in the representation of designated groups (females and blacks) in one
period is reversed by an increase in the representation of white males in the next period. It was noted that the performance of the country on 10
years resembles a “drunkards walk” from the bar). Missing Women Phenomenon where female representation is always lower than male
representation at middle to senior levels, contrary to the gender demographics of the country or companies Employment Equity Plans.
Over-Designated Groups: With reference to the over-representation of Indians amongst “designated groups” at middle to senior management levels
as well as the pattern whereby white females are usually over-represented in relation to other designated groups at the most senior occupational
levels. Pecking Order in the representation of people with disabilities where the same pattern that is found within population groups is also prevalent
in terms of disability, where the representation of Black people with disabilities is much less than those of whites particularly at the middle-to-upper
levels.
The Employment Equity Commission (2013: 5) laments that this indicates “that racial discriminatory patters even in the employment of people with
disabilities still persists”. Indeed, the Higher Education Transformation Network (HETN)’s analysis of university Employment Equity reports indicates
that since 1994, there is a disproportionately skewed distribution of social demographics across the various occupational levels within the higher
education sector. There exists a very fine thread of interconnectivity between institutional non-compliance with employment equity targets,
organizational culture, adverse workplace practices such as the maintenance of secret (hidden) salary bands and victimization of blacks and females
within the higher education workplaces.
The Soudien Commission (2008: 14) correctly asserts that “it seems that there are mainly two reasons for the disjunction between policy and
practice. The first appears to be the result of poor dissemination of information pertaining to policy, limited awareness of policies, a lack of
awareness of the roles and responsibilities pertaining to implementation that flow from the policies, and a lack of institutional will. In many institutions, there exists a disjunction between institutional culture and transformation policies. In fact, the lack of consensus and/or of a common
understanding of what these policies actually involve, was also raised by various stakeholders and constituencies at a number of institutions during
the Committee’s visits”.
1.6

Poor Institutional Culture

Institutional culture is generally understood to refer to the cultural norms, values, codes, rituals, symbols and practices via which social and intellectual behaviour is regulated within universities and within academic settings. These practices are inscribed through more or less cohesive formal,
semi-formal and informal codes and prerequisites into different parts of the regulatory and decision-making systems of universities, including its
symbolic orders, over time becoming the accepted “default way of doing things”. Institutional culture not only seeks conformity but also often acts to
screen out and marginalize dissident voices as a dominant sub-culture, asserting its values and mindset as an informal institutional code of conduct
thereby consolidating institutional hegemony in the workplace.
The recent violent protests for no fees, precipitated by the protests regarding apartheid statues and symbols within institutions of higher learning
and the resultant sense of deep alienation and marginalization felt by black / female students and staff at mostly formerly white universities, coupled
with the frustrations of black staff wishing to find their place within an established order of institutionalized social relations and power and not
seeing their own existential experiences being sufficiently reflected in largely Eurocentric curriculum systems has created a sense of powerlessness
and deep anger and resentment.
Racism has been cited as the dominant form of alienation at many historically white universities, coupled with strong underlying sexism, ethnicity,
tribalism, patriarchy, homophobia and in some instances xenophobia at a number of historically black universities.
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It is clear that in order to create a university system based on the principles of inclusivity, diversity and equity means we must, force change
through the promotion of non-racist, non-sexist, non-homophobic and anti-discriminatory institutional cultures for all students and staff – a
precondition for democratic citizenship at universities. However, whilst inclusive institutional arrangements holds promise, there is currently little
articulations documenting the feminization of disability in higher education, internationally and nationally.
Sociological inquiry in sub-Saharan Africa, on women with disabilities in higher education, found that equity, access and participation in higher
education is accompanied by complexities and tensions (Kasiram and Subrayen, 2013; Moswela and Mukhopadhyay, 2011; Opini, 2011). Qualitative
studies undertaken by Moswela and Mukhopadhyay (2011) at a university in Botswana found that females with disabilities were constrained or lacked
agency in course module selection. Discourses suggest that women with disabilities were confined to the choice of courses in Humanities (Moswela
and Mukhopadhyay 2011). This finding supports the argument put forth by Morley, Leach and Lugg (2009) in that women appear to be provided with
ready inaccessibility to enrol for modules that remain inclusionary for dominant cultures, hence disassociating marginalised groups, for example
women, from economic growth and social development.
Morley et al., (2009: 59) provides the argument that there is a generalised perception that if a subject is “hard, that is, hard sciences”, then it
remains exclusionary to women in higher education. This provides us to think about individual agency, would there be a normative culture in
perceptions of agency? Or is agency an instrument for inclusion for all, irrespective of race, class, gender, ethnicity and disability?
In addition, findings by Moswela and Mukhopadhyay (2011) and Opini (2011) study at two Kenyan universities are evocative that women with disabilities
were perceived not only as barren and asexual, but were also viewed, due to disability and educational attainment, as deviating from their traditional
roles as women. Morley et al (2009) argue that women’s participation in higher education continues to be low in sub-Saharan Africa as their unique
challenges, powerfully reinforce and reproduce exclusionary practices that keep women within a complex matrix of social rules and conventions
arising from their cultural dispositions.
These scholars report that women in African countries are at risk if they conform to traditional cultural practices, hence excluding them from
access to higher educational opportunities. Further on, if they do not conform to traditional cultural practices they are at risk of social
stigmatisation and social exclusion by their families and communities. Arising from the above-mentioned, Morley et al (2009: 60) invokes the
argument that women in higher education are caught up between “two greedy institutions”, that is, university and cultural practices. The survival of
women with disabilities in higher education brings to the surface the complex division and discrimination of two highly gendered contexts, relating to
feminisation and disability in what is supposed to be a fair and equal higher education.
Halder (2009) enunciates that women’s higher education needs go unnoticed as women with disabilities suffer on multiple accounts because of
gender, disability, stigma and social ostracism of which Ghai (2009: 6) articulates as “the cancellation of femininity”. What becomes visible is an
institutional culture of misguided prejudices that limits interactions and the full participation of women with disabilities in higher education. Perhaps,
this brings us to the point of critically engaging with Sen’s (1980) “Equality of What” discourse.
A further phenomenon impacting on curriculum access and participation, as noted in South African higher education policy frameworks is that all
higher education institutions (HEI)’s have in their institutional plans, arrangements to ensure that the university environment, especially on the
grounds of disability and gender, remains safe and secure and serves to discourage harassment or any other hostile behaviour (RSA, DoE, 1997b).
This policy framework further enunciates a zero tolerance of any incidence relating to rape and sexual harassment in the higher education domain.
The above-mentioned is also suggested in the South African White Paper on the National Integrated Disability Strategy (DoE,1997a) that women with
disabilities suffer double and triple discriminations and may be at increased risk of physical and sexual violence. However, these jeopardies and its
intersection with higher education remain silent in this policy framework.
In adding to the abovementioned, a South African study undertaken by Kasiram and Subrayen (2013) at a university in the KwaZulu-Natal province
involving students with visual impairments, document sexual exploitation and lack of voice in decision making about safe sex as personal challenges
experienced by women with disabilities in higher education. This is a fundamental issue that higher education needs to, as part of its institutional
culture, address and further invoke discourses relating to the intersections of the gendered experiences of disability and sexual violations as a
constraint to access and participation.
Further on, Halder (2009) and Subrayen (2011) found that the risk of sexual abuse rendered women with disabilities as powerless and voiceless in
their quest for a transformed, democratic, broadened and widened higher education (DoE, 1997b). This constraint to access and participation of
women with disabilities in higher education was also articulated in Opini (2011)’s qualitative interactions at two Kenyan universities. Opini (2011) found
that personal challenges, sexual exploitation and rape led to fear and isolation from the teaching and learning environment, hence inhibiting access
and participation of women with disabilities in higher education. This study notes that abusive experiences on females with disabilities in higher
education led to anger, anxiety and emotional and psychological distress, all of which contributed to negative academic outcomes.
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Hence, Opini (2011) calls for higher education to, as part of its institutional plans, consider socio-cultural factors that contribute to the abuse of
women with disabilities in higher education. In addition to the above constraints, Opini (2011) study found that mature aged females with disabilities
were marginalised by younger-able bodied students. These discriminatory practices related to the subordinate practices arising from the
intersections of gender, disability and mature age.
The argument remains that gender, mature age and disability mainstreaming remains integral to “dismantle ablest gazes” (Opini, 2011:70) for planned
social action relating to policies, legislation and opportunities for women with disabilities in higher education. In view of the above complexities,
ontological and epistemological narratives on the feminization of disability must remain as important intellectual spaces to consider. Morley (2007:
608) contends this as being “new maps of learning” and “a new social grammar that includes the consideration of gender” (Morley et al., 2009: 56)
as potential discourses for higher education to consider.
Adverse practices in the higher education with respect to gender transformation are not only limited to the domain of the disabled. With regards to
the strategic level appointment of black females for instance, the Higher Education Transformation Network (HETN, 2012: 5)’s analysis of the
University of Pretoria’s Employment Equity reports indicates that since 1994, out of the nine (9) strategic level posts on the university organogram,
only two (3) black African female executive appointments were made since 2009. To date there is only one black female Executive on the university’s
executive management team.
According to the above-mentioned report an adverse organizational culture prevailing at the institution was noted as evidenced by a
disproportionately high annual labour turnover rate of blacks and females (25%) prevailing at the institution. The same report cites that 80% of
blacks (including females) leaving the institution do so out of frustration whilst 20% leave for greener pastures.
It is clear that for institutional cultures to change, more direct strategic monitoring and enforcement by Vice-Chancellors followed by the
enforcement of demographic diversity in university staffing structures is needed since a multicultural and diverse staffing complement brings with it
new experiences, identities and cultures on the basis of which new institutional cultures can be built. The inclusion of women especially black women
in particular, in the academic workplaces is a necessary condition for the transformation of the university which must be accompanied by the
simultaneous transformation of the cultural codes through which institutions derive identities.
Keet (2015) correctly summaries that “Institutional cultures are shaped by the social structure (rules, institutions, and practices), and is embodied
in the actions, thoughts, beliefs, and durable dispositions of individual human beings, and provides the networks via which roles and powers are
assigned to groups and individual actors, with their distributive consequences‟. If adverse institutional cultures are to be successfully addressed, a
number of interventions have been proposed, amongst others:Institutional social audits with multi-stakeholder participation, of all university cultural frameworks – symbols, rituals, language and communication
practices and systems, associated networks against the requirements of the Constitutional promise of an open, democratic, inclusive, diverse and
affirming environment; and tabling measures with university communities for its recodification and re-development.
The adoption of university-based Institutional Culture Charters stating explicitly each university’s core principles, values, and commitments to
students and staff; and ensuring that this is built into all staff induction and student orientation programmes; Implementation of institution-wide
Institutional Culture diversity management programmes to involve all levels of university staff and students, and creating institutional capability and
resources to make this effective; Implementing and ensuring the responsiveness of robust anti-racist, anti-sexist and other anti-discriminatory
policies and programmes to hold individuals or groups accountable for behaviour antithetical to a transformed university environment.
The need for stronger focus on gender discrimination within the discourse on higher education transformation is very critical. Rarieya, Sanger and
Moolman (2014: 1) states that gender inequalities impact differently on males and females. “The gender socialisation of girls and boys means that
they have different life experiences which play out in the education system, both within the school classroom and later in higher education
institutions. Gender equality means that girls and women have equal learning opportunities with their male counterparts. However, an equity
approach to gender in education suggests that girls may require more in order to reach equality”.
1.8

Quantifying the pace of Transformation in the Higher Education Sector

Since the body of knowledge regarding higher education transformation has always been qualitative with statistical targets finding expressions
mostly within institutional employment equity workforce planning records of individual institutions of higher learning, Govinder, Zondo and Makgoba
(2013) undertook a groundbreaking national quantitative study involving the demographical profiles 23 universities in the South Africa higher
education sector utilizing variables such as student enrolment and graduation, research output, composition of Senate and staff complement to
determine an equity index that ranks the 23 universities in terms of the timeframes that it will take to achieve transformation at the respective
institution. Based on the above-mentioned variables, Govinder, Zondo and Makgoba (2013) thereafter determined an equity index across the various
variables that ranks universities as per the following tables:-
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Top: Ranking of Universities based on Student Enrolment & Graduation levels Below: Ranking of Universities based on Staff composition

Source: Govinder, Zondo & Makgoba (2013)
Based on the above-mentioned, it becomes clear that the University of Stellenbosch, NWU, Free State, University of Pretoria, Rhodes, UCT, DUT form part of the top nine least
transformed institutions in terms of ranking based on staff composition. Based on the below variable, it becomes clear that the University of Stellenbosch, UCT, UWC, Rhodes,
University of Pretoria, CPUT, WITS and NWU form part of the top nine least transformed institutions in terms of ranking based on student enrolments and graduations.
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The denialist response by mainstream academia as well as Vice-Chancellors to the recommendations of Govinder et al (2013) and the Transformation
Oversight Committee through their representative body, Universities South Africa (formerly Higher Education South Africa) which outrightly rejected
the recommendations of the leaves a lot to be desired. Universities SA (2015: 2 -3) in its denial of the complicit role of higher education managers in
the slow pace of higher education transformation, dismisses the “reductionist, essentialist and one-dimensional” recommendations of the Govinder
et al (2013) study as “highly flawed and a much discredited assessment”. Vice-Chancellors by implication thus rejected the implementation of the
recommendations of the Makgoba Transformation Oversight Committee as “narrow conceptions of the remit and nature of higher education
transformation”.
Further evidence of the denialism by mainstream higher education actors in undermining the need for transformation and gender equity is
encapsulated by Cloete (2014) who states that Govinder et al (2013) “equated equity with transformation, and delinked equity from development and
performance” and that the paper “fell into the trap of a prevailing South African condition of using transformation as a code word for race”. Cloete
goes further and states “the formula used in the paper produced a result in which several of the most equitable institutions were those being run by
a government-appointed administrator”.
Cloete (2014) in denial, proceeds to question the credible reasons advanced by Govinder et al (2013) behind the slow progress in transformation of
higher education namely passive resistance, denial, the abuse of institutional autonomy and lack of accountability by Vice-Chancellors. Cloete (2014)
further proceeds to deride these as “common South African form of accusatory politics”. Cloete (2014) proceeds to lament that the “unintended
consequence of the Equity Index of the Transformation Oversight Committee” as an “over-focus on equity for a privileged elite at precisely the
moment that the central challenge for higher education is to support development, with increased equity, as outlined in the new vision of the National
Development Plan”.
It must be emphasized that whilst the bulk of recommendations from the Makgoba Transformation Oversight Committee are more detailed and
specific, higher education managers were given a detailed an initial set of recommendations before in 2008 by the Soudien Commission on
Transformation, Social Cohesion and the Elimination of Discrimination in the Higher Education Sector led by Prof Crain Soudien. That the Makgoba
Transformation Oversight Committee is an advisory body which does not have full statutory powers of oversight such as the National Council on
Higher Education (CHE) further adds to the dragging of heels, denialism and non-compliance by higher education managers on matters to do with
transformation.
1.9

Gender Discrimination Patterns in the Higher Education Workplace

Naicker (2013:2) highlights that, owing to their small numbers in the workplace, female academics are often invisible and voiceless. Moreover,
Naicker (2013) notes, the experiences of black women are often overshadowed by the experiences of black men or subsumed under the realities of
white women. The universalizing of black female academics’ experiences as black or female does little to affirm their uniqueness and their particular
struggles. Black men’s experiences are taken for granted as being the black experience and white women’s experiences are the taken for granted as
being female experience.
As a result, Naicker (2013) asserts, black women academics must navigate their way through an environment that does not fully hear or see them.
There have been several interpretations over the years of the underlying root causes belying the challenges constraining the empowerment of
women and blacks within the higher education sector. These typically range from amongst others:♦
Unequal Access to Opportunities
♦
Balancing work and domestic responsibilities
♦
Stereotyping of Female Roles
♦
Contract Employment Status
♦
Inequities in research support
♦
Challenges in publishing scholarly work in publications
Empirical studies by Mabokela (2002:191 - 197), which entailed interviews with 26 women academics from historically black universities, historically
white universities and a technikon (currently referred to universities of technology), respondents cited heavier teaching loads than their males
colleagues whilst some junior faculty colleagues reported having a double teaching schedule every day. This automatically makes studying towards
higher degrees and the chance for promotion challenging for women and results in women unable to compete equitably for promotion with their male
counterparts.
In addition, some female respondents indicated that they were not allowed to apply for study leave in order to pursue advanced degrees due to their
employment as contract workers which does not allow them to accumulate the number of employment days required to qualify for study leave.
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Since furthering their studies and acquiring academic credentials are a non-negotiable necessity for permanent employment, respondents felt
unfairly marginalized by such workplace impediments. Mabokela (2002:194) proceeds to highlight that most respondents in her study expressed the
view that they had to constantly prove themselves because they were under constant scrutiny to perform by male superiors in the workplace with
respondents citing institutional environments that lacked respect for women with persistent inequalities in the way in which workplace standards are
applied with working conditions impeding their ability to compete equitably with male colleagues for promotions.
Respondents complained that an imbalanced group representation resulted in stereotyping and subtle forms of discrimination against especially
black women academics. In this regard Mabokela (2002:200) cites that there are serious misconceptions among racial and ethnic groups about each
other which are deeply rooted in false apartheid perceptions and attitudes of inferiority and superiority.
1.9

Absence of Female South African Professoriate

Mangcu (2015) highlights the absence of black South African females in the higher education sector and states “it is worrisome, then, that South
Africa’s best universities do not have a black presence to speak of at the highest level of the academic rank – the professoriate. Through their
exclusive membership of the Senate, professors are the vanguard of formulating the research and academic agenda, which reflects their own
subjective dispositions and interests. They also decide who gets promoted, and thus the complexion of the professoriate.

In short, universities are the site of cultural and intellectual capital and should receive just the same attention as political and economic capital. Only
194 black or African South Africans are professors out of the country’s total of 4 000. This number translates to 4% of the total. The situation is
more dire when it comes to women. Only 34 or 0.85% of the total number of South African professors are women”. It is clear that at the current
pace that the higher education sector is producing professors from the ranks of the disadvantaged, especially black female professors, that South
Africa will not be able to attain its National Development Plan targets.

Source: Tom Moultrie (2013), UCT & DHET

In her study Mabokela (2002) cites that most female respondents had limited exposure to and involvement in research activities due to amongst
othersthe reluctance by senior (male) scholars to offer research support. Another key underling cause identified in the study related to the
dissemination of scholarly material in mainstream journals due to impediments posed by “old boy’s networks” of male editors of research journals
that are not receptive to research interests from functional areas and research topics that interest women academics (typically community-based

research written from a non-western perspective or research studies written from a gender perspective).
Such impediments to the publishing capacity of female academics force female researchers to submit their research to gender-focused research
journals which are in some cases, looked down upon as “softer options” by senior male colleagues within university schools, faculties and
departments.
1.10

Conclusion.

From above-mentioned discussions, it becomes clear that discussions on higher education transformation are not new and that higher education
managers were initially given a set of recommendations before in 2008 by the Soudien Commission on Transformation, Social Cohesion and the
Elimination of Discrimination in the Higher Education Sector led by Prof Crain Soudien which were largely not implemented by higher education
managers.
It is clear that since the recommendation by the 2008 Soudien Commission on Transformation, Social Cohesion and the Elimination of Discrimination
in the Higher Education Sector led by Prof Crain Soudien, although many institutions of higher learning have Transformation Charters and
Declarations in place, not much in terms of implementation has taken place at institutional level from the side of higher education institutions due to
several factors.
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HETN & CGE Joint Study on Gender
Transformation in the Higher Education Sector
It is clear from discussions that symptoms of lack of gender transformation in the higher education sector are visible through:♦
♦
♦
♦
♦
♦
♦

Non-Compliance with Employment Equity targets
Discriminatory Workplace Practices
Workplace Victimizations
Poor Career Growth Avenue for Female Staff
Adverse Organizational Culture belying racism and sexism
Disproportionate / Secretive Remuneration scales
High Turnover of Black / Female Staff

From the above-mentioned discussions, it becomes clear that women face a multiplicity of workplace challenges in the higher education sector
typically ranging from amongst others:♦
♦
♦
♦
♦
♦

Unequal Access to Opportunities
Balancing work and domestic responsibilities
Stereotyping of Female Roles
Perpetual Contract Employment Status
Inequities in research support
Challenges in publishing scholarly work in publications

From the above-mentioned discussions, it becomes clear that institutions of higher education must systematically address deep-seated racial and
gender attitudes especially towards black female academics in order to create a conducive environment to facilitate the growth and development of
female academia in order for the country to attain its National Development Plan (NDP) target of ensure a 50% representation of black and female
staff in the sector and producing 500 000 PhD’s.
Unless the abovementioned findings are addressed by institutions within their respective workplaces and the higher education sector in general, the
attainment of the National Development Plan (NDP) Vision 2013 targets within the higher education sector will remain a pipe dream.

Higher Education Research Partnership to Enhance
Gender Transformation
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Why Join the Network?
•
•
•
•
•
•
•
•

Join the HETN to give us collective power in advocacy for interest-free study loans.
Join the HETN to fight racism in higher education
Join the HETN to give us collective power in advocacy for the removal of credit blacklistings and judgments by
universities .
Join the HETN to receive discounts on Colloquia and Research Conferences
Join the HETN to ensure positive alumni representation of alumni interests at your alma mater
Join the HETN to ensure more access for poor deserving students to higher education.
Join the HETN to help create a platform for networking amongst graduates and help create opportunities for all.
Join the HETN to help improve the employability of South African graduates.

The Role of Students and Alumni in Higher
Education Transformation
1. Introduction

by Reginald Legoabe

Empirical studies conducted by Banerjee et al (2006: 14) conducted on behalf of the Harvard University Centre for International
Development, “higher education is correlated with better employment outcomes and greater labour market participation”. According to
the study, “it takes a completed university degree to mostly escape unemployment in South Africa”.
According to findings from studies by Bhorat and Leibbrandt (2001) on the estimated returns to education for unemployed Africans in
the South African labour market, primary and secondary education did not significantly improve chances of increasing earnings or
finding employment. Tertiary education on the other hand significantly improved chances of finding employment and increasing earnings.
According to Moleke (2005:2), education opens doors to substantially higher-paying jobs and employability.
In discussing the role of students in higher education transformation, the strategic role of higher education in supporting sustainable
economic growth and development should serve as guidance. Prof Saleem Badat, former Chief Executive Officer of the Council on
Higher Education and current Vice-Chancellor of Rhodes University said in a recent speech" the attempt to transform higher education

occurs within the context of a formidable overall challenge of pursuing economic development, social equity and the extension and
deepening of democracy simultaneously. For good political and social reasons, one or other element of this triad cannot be eliminated or
postponed and tackled sequentially. They have all to be pursued simultaneously."
Any discussion on the role of students within higher education transformation needs to take place within the context of higher
education’s commitment to a developmental state and creating a united, democratic, non-racial, non-sexist South Africa. Whilst the
Higher Education Transformation Network (HETN) is not suggesting that higher education become an extension of the democratic state,
it is vital that higher education be in touch with the national priorities of the South African developmental state and contribute to the
resolution of these developmental challenges in its learning delivery, its research output and community work. According to findings by
Luescher and Symes (2003:20) in their report on behalf of the Council for Higher Education (CHE), students “act as agents of change in

higher education, play a very active advocacy role and build programmatic relationships with communities surrounding the institutions”.
There needs to be an increasing recognition of the central role of students as adult learners not only within their learning environments
but also the manner in which higher education practitioners respond and allow students as adult learners to make positive contributions
to the higher education transformation agenda. Cognitive constructivist andragogical learning theories by Malcolm Knowles have paved
the way for a more integrated understanding of the student as an adult learner and have identified key characteristics such as the
desire by students to take responsibility for own learning and an increasing need for self-direction in order to take control of their
own lives. According to Knowles (1975:14), adult learner self-direction appears “more in tune with adult learners’ natural process of
psychological development" and maturation processes leading to the increasing development of an “ability and desire to take increasing

responsibility for life”.
In the same mindset that Wee (2005: 127) advocates that “adults should be treated as adults” within learning environments it is critical
that the role of students and their organised formations in higher education transformation not be curtailed or undermined. According
to Ferguson & Dickens (2000), one of the most important social responsibilities of educational institutions, in a developing country such
as South Africa, is a commitment to support community development in a practical and workable way, aiming to provide some relief
from the inequality, poverty and the social problems. Through its past and current student corps, tertiary institutions in South Africa
could play a fundamental role in becoming involved in the life and concerns of their communities, including learning through community
involvement and service to the community.

The Role of Students and Alumni in Higher
Education Transformation
THE LINK BETWEEN EDUCATION, TRAINING, POVERTY & PERSONAL INCOME
There exists ample empirical evidence alluding to a link between labour force training, productivity and income levels. Barro and Sala-iMartin (1995: 4) conducted a comparative quantitative study spanning across several developed countries and found that the average
years of a citizen Respondent’s schooling had a 30% positive effect on the gross domestic product (GDP) output of the respondent’s
country. Pscharapoulos (1994: 12)’s comparative study found out that one additional year of schooling is associated with higher wage
earnings of between 7% – 10%.
According to a study conducted by Rodrik (2006:14) on behalf of the Harvard University Centre for International Development, “higher
education is correlated with better employment outcomes and greater labour market participation”. According to the same study, the
labour participation rates of workers with a Matric or less between 1995 and 2005 has declined from 54% to 49.7% whilst the
unemployment of workers with a Matric or less rose from 15.2% to 28.2% within the same period. Rodrik (2006: 14) thereafter
emphasies that “it takes a completed university degree to mostly escape unemployment in South Africa”.
Lloyd-Ellis (2000: 3) asserts that in countries where tertiary education for dependants is still the responsibility of parents (as opposed
to the state), parental incomes affect the human capital acquisition of their dependants. The study by Lloyd–Ellis (2000: 3) found that
children of parents who cannot afford quality tertiary education are most likely not to send their offspring to tertiary education and this
indirectly causes low future earning potential for the offspring.
Thus, parents in the low-income earning bands are less likely to send their dependants to higher educational institutions, resulting in
dependants earning lesser income in the labour market, thus resulting in families being entrapped in the cycle of poverty. The abovementioned findings are consistent with Leibbrandt et al (2005: 10), who found that in South Africa, the decline in real individual income is
attributable to the decline in returns to individual attributes such as educational background.
According to proponents of the Human Capital theory, expenditures on education and training are investments that individuals make in
themselves to increase their personal earnings, marketable skills and productivity. Human capital theorists acknowledge that availability
and cost of funds influences the volumes of individual learning that an individual acquires. In this regard, Moleke (2005:2) indicates that
parental income plays a role in the volumes of education that individuals acquire. The corollary from the above-mentioned is that if we
are to pull poor communities out of the poverty trap, then children from poor communities need to be given meaningful access to higher
education.
According to Moleke (2005:2), the following predictions can be made in line with the principles of the human capital theory. Any factor
that reduces the cost of education (bursaries, scholarships, availability and access to study loans) leads to an increase in participation
in education by making learning accessible and attractive. People with more education have higher earnings in their peak work years.
This could be regarded as the reward for postponing earnings and consumption while acquiring an education.
Through their involvement in student politics, students bring forth a rich source of ideas and perspectives due to their various social
classes and backgrounds. The influence of party politics in student leadership is a positive phenomenon that is inevitable due to the higher education terrain being a microcosm of society in general. Further, students are influenced by many socio-political factors and thus
cannot be expected to shy away from general societal influences which affect them.

The Role of Students and Alumni in Higher
Education Transformation
(Continued from previous page)
The role of the student movement in higher education transformation has been in many instances Iimited to issues of access,
establishment of broad transformation forums, financial exclusions, student funding and progress towards equity with regards to
student, academic and non-academic staff composition at tertiary institutions. According to the Soudien Report on Transformation,
Social Cohesion and the Elimination of Discrimination in the Higher Education Sector (DoE, 2008) students drop out for a variety of
non-academic reasons such as racism, sexism and other forms of discrimination. Such practices contribute to failure and drop-out
rates as do many other social reasons. Failures and drop-outs for any reason among students after they access universities or colleges
is an enormous waste of both taxpayers and citizen resources.
Student organizations also has a potentially positive role in influencing education curriculum content to address key societal questions
relating to, for instance causes of poverty, youth unemployment and the impact of globalization on SA and the African continent. Strong,
vibrant and progressive student organizations are needed for these matters to percolate through the Student Representative Councils,
Faculties and University Councils and through national fora on Higher Education.
Through involvement in student politics, students individually learn lessons of accountability, democratic practice, mandate and values of
non-racialism, non-sexism and democracy. Thus, participation by students in student politics not only leads to individual leadership
development but also has greater societal benefits for the larger student body. The role of students in higher education transformation
is also necessary due to the influencing role played by government policy decision-making and market forces on the career choices and
salary prospects of students.
Beyond the positive role played by currently registered students, former students or alumni of an institution also fulfill an immensely
positive role in higher education transformation. According to Godfrey & Godfrey (1999), the value that alumni can add to the successful
functioning of an institution has been generally underestimated by the South African higher education sector.
Empirical studies by Stone (2001) acknowledge that alumni as a stakeholder group can, due to their contributions (whether financially or
socially) increase the credibility and longevity of their alma mater. The potential for alumni to conduct fundraising, their right to
institutional Council representation, their ability to build a skills- and knowledge-sharing network and their potential for actualizing
lifelong learning responsibilities could make a meaningful difference in the way an institution is perceived by prospective and existing
internal and external stakeholders.
It is therefore strategic for institutions of higher learning to establish and maintain good relations with its alumni by involving them in
decision-making, network-building and development processes towards the overall advancement of that institution. In order to do so,
however, it is pivotal that the institution have established open and direct communication channels with alumni and ensure that its
alumni reasonably represents a true reflection of the alumni demographics without any form of over of under-representation of divergent alumni interests.
Brant (2002) asserts that in addition to alumni donations, alumni serve many other purposes such as developing institutional
ambassadors and advocates, recruiting prospective students and mentoring current ones, assisting graduates with career advancement, helping alumni to stay connected with each other, and providing secular feedback to the institution. Godfrey and Godfrey (1999)
state that the popular notion that an alumni association or convocation is solely a network for social interaction has cost institutions
valuable financial and human resources. Increasingly, universities are turning to their alumni associations for fundraising.
According to Els (2003), the majority of tertiary institutions in South Africa receive more funding from individual donors (mostly in the
form of alumni bequests) than from corporate donors. According to Baade & Sundberg (1996), unlike corporate donors, former students
act more out of loyalty towards the institution and out of concern for its survival.
Because of the high alumni membership profiles of universities, which indicate social standing, income and corporate status, these
alumni networks could provide the institutions with valuable financial, intellectual and human resources that could lead to differentiation
within the overall business strategy of the institution.
Such strategic networking and utilization of resources emanating from an alumni network results in constructive social, political and
economical positioning of an institution and the realisation of its strategic objectives in a much more cost- and time-effective manner
(Barnard & Rensleigh, 2006).

The Role of Students and Alumni in Higher
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According to Hung (2003), an efficient alumni network with external stakeholders assists the institution in positioning itself strategically
in an often hostile external environment, as these stakeholders could act as brand ambassadors for the institution. In many ways, alumni
are the real measure of a tertiary institution’s brand. Fundamentally, an institution’s reputation and prominence rest on the
manifestations of its graduates: their knowledge and competence, successes, contributions, position and stature.
These alumni reflect daily in numerous situations, places and interactions the core identity and values of the University. According to
Karlsbeck & Montgomery (2002), alumni are not only future donors of an institution but are also continuing learners and are as such, an
institution’s lifelong customers. Past students are also vital future corporate partners, student recruiters and employers, advocates,
mentors and career advisers. Nielsen (2001) states that “Alumni provides a way for organisations to get value from people even after

they have left the organisation.”
Aside from social and financial interaction, strategic interaction is another key benefit accruing to higher education institutions from
alumni constituents. According to Nielsen (2001), alumni strategic interaction includes institutional council representation and
community development through responsible citizenship.
According to the SA Standard Institutional Statute (SIS) for Higher education institutions (1997), the convocation of a state-subsidized
tertiary institutions has automatic representation on the Council of that institution. Section 44(1) of the aforesaid statute refers to
members of the convocation as consisting of the Principal, Vice-Principal, Registrars, academic employees and all persons who are or
have become graduates of the institution.
According to Barnard (2005), it is clear that the alumni stakeholders of an institution automatically form part of the convocation of that
institution. Barnard (2005) further states that a strong belief reigns within higher education circles that alumni involvement in the
activities of their alma mater usually results from a strong sense of loyalty, participation in institutional institution’s best interest. From
this perspective, the alumni of an institution can make a priceless contribution to the macro management of the university, since these
representatives would be the mouthpiece of a crucial interest group of the institution, namely its graduandi.
In conclusion, the role of students in higher education transformation should not only be limited to submitting protest memoranda on
student financial exclusion matters but should be deepened to include strategic level representation on Councils, participation in Faculty
Boards, making inputs on curriculum content issues, extending the university’s community work, strengthening the calibre and individual
leadership quality of student leaders, community development and being involved in freelance pro bono community work aimed at
community upliftment.
The role of former student graduates in higher education transformation should also be broadened to cover involvement in institutional
council representation, network-building, recruitment as institutional ambassadors in the recruitment of prospective students and
mentoring of current students, and as a source of loyal fundraising and institutional support.
The Higher Education Transformation Network (HETN) believes that this will go a long way in ensuring a common understanding and
expectation from the student movement and higher education Administrators towards higher education transformation. “It is only

through education that the son or daughter of a poor man/ woman can compete fairly with a privileged child from opulent social classes
and thereby pull their own families out of poverty”, (Nelson Mandela, undated)
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EDUCATED COWARDICE
by Dr Ingrid Tufvesson

Creative racialised processes and practices, as well as being frugal with the truth, is declared counterproductive by DPs, as they stand
waiting for a creative labour process, arbitrarily placed on the continuum of legal to highly illegal, to appear so that they (DPs) will be
made to disappear. It happens often, truly Mr and Mrs Taxpayer, I promise you!
Responses to DP's by those sporting PoE can take spectacular forms. Most often the PoE landlords and women have acquired their
education and power through the affirmative action of apartheid and not transformation. The tangibility and bitterness of the fruits of
apartheid’s affirmative action continues to manifest itself in our universities. My experience has evidenced that the PoE is often utilised
against DPs in the most educated cowardly fashions possible. For example, ever heard of "disestablishing a post"? Another is to wait
until the main vexation to the PoE has left and then send out a university-wide communiqué unlikely to be challenged by the DP or DPs
because they have no chance to rebut. Why can they not rebut you might ask. Well, it’s because they are gone – like mist before the sun
– following the enactment of one or other creative, placed-anywhere-on-the-legal/illegal continuum labour practice. Add to this the
complete recalcitrance of Human Resource management and educated cowardice holds total sway!
Many in the institution are not fooled by the sudden disappearance of the DP or DPs, or of the lack of substance in the communiqué, or
even the overwhelming silence about the matter. Maybe, because they too have learned the value of “holding their peace”? So instead,
they satisfy themselves with speaking about the cowardice of the educated in the corridors, at home, and/or in the confessionals.
Overlooked is the fact that there is no balanced view presented, since only power has spoken through its “educated” mouthpiece. Even
the who, why, and when of those who educated power is blithely disregarded. Ah – the travesty of sheep-like behaviour! Silence is
almost a comforting given. Power, after all, lies with those who speak, are listened to, and who have the might to exact extensive
punishment if not listened to and obeyed.
Cowardice, according to umpteen dictionaries, is about the absence or lack of bravery, and being educated is about being learned or
experienced in one or other subject. Hence, a combination of the two is about a learned or experienced form of a lack of bravery. It is
about educated cowardice, which when it forms part of the make-up of those with the PoE, manifests as the highest level of educated
cowardice and if this is in our universities don’t we have to do something? Educated cowardice, however, requires certain elements to
exist in order for it to have stubborn roots, tumultuous foliage, and abundant fruits. Some of these enabling factors are: collusive
academics, fearful staff and students, blind local media, inefficient union representatives, sympathetic lawyers, dubiously purposed
council members, and recalcitrant politicians. There are other nurturing elements for educated cowardice but those must remain for
another discussion at another juncture.
South African history has created bedding and flourishing locations for educated cowardice and, where the abominations of the past
were hatched, namely, those spaces where racialised educated cowardice was intimately taught and practiced, have been and continue
to be revered by many.
The soil there is found to be so rich that blossoms and fruit are likely to intoxicate existing and future owners of the PoE, and their supporters, for a long time. But, since every action is often met by an equal and opposite reaction, the PoE possessors of our universities
are in danger, where educated cowardice is the norm, of being forcibly brought to a halt and possibly removed by educated bravery,
made up by all manners of DPs and their supporters.
In the end, the question is probably: who would benefit from educated bravery that is transformatively excellent, sustainable, and
empowering? Being biased, my bet is - EVERYONE! Now, dear heavens, pray that I remain educatedly brave because educated cowardice
would just vex my soul and ancestry! Furthermore, may any career-limiting element of these words please have a minimal lifespan and
maximum impact, because it was actually Prof Ndebele’s fault that I wrote them?
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With the registration of the HETN as an Non-Profit Organization (NPO) Reg No: 116-851, the HETN Board has
authorized the collection of membership fees with effect from 4 May 2013. Membership fees are now R500
per annum or R50 per month. Please complete membership forms and refer to banking details below.

BANKING DETAILS
Account Name: Higher Education Transformation Network
Bank: First National Bank
Branch : Church Square, Pretoria
Branch Code: 251445
Account No: 62409984798
Account Type: Cheque

Membership Fees- R50 per month
or
R500 per annum
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